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Overview

UoL, as lead partner for Workpackage 3 , has prepared this report after reviewing the M&E data received from partners, drawing on feedback on each phase of the project.  To date, evaluations have mostly focused on Workpackage 1 (Preparation) and early parts of Workpackage 2 (Development).

The report is organised into five sections, representing five broad themes encompassed by project activity; each of these include a number of more specific foci (table 1).  The report summarises the overall perceptions of participants of their key learning in the first year of the project across these themes, and of the main challenges/needs going forward.

Table 1: M&E themes 
	Themes
	Foci

	1
	Peer Communities of Learners

	Developing PCLs (principles, characteristics and conditions)

	
	
	Needs Assessments

	
	
	Partnership Development

	2
	School Development

	Leadership for change

	
	
	Coaching and Mentoring

	
	
	Reflection/Inquiry

	3
	Pedagogic Development 

	Developing materials

	
	
	Subject-specific TPD

	4
	Establishing PD Schools

	Ethnographic case study design

	
	
	Research ethics

	
	
	Data analysis/quality assurance

	5
	Project-level Quality Assurance
	



Our analysis viewed participants’ responses to progress/challenges in these themes/foci through the lens of the project sub-objectives as set out in the original proposal (table 2).  

Table 2: SUP4PCL sub-objectives 
	SUP4PCL sub-objectives

	1
	Develop Professional Development Schools 

	2
	Produce baseline needs assessment of PD schools 

	3
	Develop pedagogical leaders and mentors in the PD schools

	4
	Develop new habits of mind such as reflection and journaling 

	5
	Develop Peer Communities of Learners at school and university levels 

	6
	Develop materials for school-based learning 

	7
	Develop systems of assessment and quality assurance.  



Total responses received were as follows:
	Focus of M&E
	Work-package(s)
	n = responses

	
	
	ANSU
	AU
	HU
	AUC
	MLU
	UL
	UoL
	UoN
	Total

	PME2
	Needs Analysis (host) 
	1.2
	14
	16
	16
	
	
	
	
	
	46

	PME3
	Needs Analysis (visitor)
	1.2
	
	
	
	2
	2
	1
	2
	2
	9

	PME4
	PCL community member 
	1 and 2
	
	
	
	
	
	
	
	
	

	PME5
	Institutional Improvement Plan
	1 and 2
	
	
	
	
	
	
	
	
	

	PME6
	Coaching (visitor)
	1.3
	14
	11
	18
	
	
	
	
	
	43

	PME7 
	Coaching (host)
	1.3
	
	
	
	
	2
	2
	2
	2
	8

	PME8
	Materials Development (host)
	2.1
	10
	9
	8
	
	
	
	
	
	27

	PME9
	Materials Development (visitor)
	2.1
	
	
	
	
	2
	2
	2
	2
	8

	Total questionnaires received
	38
	36
	42
	2
	6
	5
	6
	6
	141



1. Peer Communities of Learners 

This theme overarches all project Sub-Objectives, but with a particular emphasis on:
· Sub-Objective 1 “Develop Professional Development Schools”;
· Sub-Objective 3 “Produce baseline needs assessment of PD schools”; 
· Sub-Objective 5 “Develop Peer Communities of Learners at school and university levels of the main project.

Activities include the 2 day Needs Assessment workshops taking place in ANSU, AU and HU in April
2017, leading to Egyptian partners carrying out needs assessments with selected case study schools.
PCL development also featured in the Coaching workshops in October/November 2017, and in the
Materials Development workshops in December 2017.

1.1. Developing PCLs (principles, characteristics and conditions)

Key learning

A number of issues emerge as being particularly significant in respect of this central aspect of the SUP4PCL project, namely:
· all community members need to be committed to change – and committed to continual improvement
· establishing PCLs is a long-term, on-going process 
· developing shared goals/vision is central to building successful and sustainable PCLs 
· collaborative professional learning is key – and mutual respect and trust is crucial to this collaboration 
· equality of relationships within the community is essential
· PCLs are a highly effective means of supporting the professional growth of teachers
· the most effective PCLs are focused on improving the outcomes for their students 
Challenges/Needs

Participants’ perceptions of anticipated future challenges to developing PCLs were overwhelmingly related to the need for cultural change in schools, in order to overcome long-standing issues such as
· Lack of a tradition of collaborative, non-hierarchical working
· Lack of appreciation in schools of the need to build a shared vision/goals
· Teacher isolation – and an unwillingness to share their own experiences/reflections to support colleagues
Participants also thought that at a system level, the highly-centralised administration of schooling in Egypt is characterised by rigidity and dogmatic thinking, so stifling innovation and professional trust






1.2. Needs Assessments

Key learning

Participants were broadly positive about the progress made in terms of developing a shared understanding of how to carry out effective needs assessments, with particular emphasis given to: 
· the importance of ensuring clarity of purpose – by building trust and agreeing specific goals 
· enabling precise and appropriate selection criteria to be determined
· adopting a mixed methods approach – ensuring that needs assessments collect perception data as well as quantitative 
· ensuring needs assessment tools are carefully and appropriately chosen/design to collect the most useful and relevant information
Challenges/Needs
There was some initial concern regarding the quality and appropriateness of data collection tools, but this was less evident as the year progressed.  Concerns expressed in later evaluations focused almost entirely on the extent to which teachers (and school leaders) were either willing or able to support the process.  Common responses raised doubts as to whether teachers might resist cooperation in reform and/or give incomplete or misleading information to FoEs during the needs analysis process.  Some participants thought that teachers might find it difficult to identify their key professional learning needs – and that this raised concern as to whether the needs assessment tools would be sufficiently flexible.
As with many other aspects of the project, the lack of facilities and time (in schools and FoEs) was a recurring concern – as was the capacity of FoEs to manage large data sets.
1.3. Partnership Development

Partnership development lies at the core of the SUP4PCL project; the overarching project rationale anticipated peer communities of learners being the main conduit through which transformation will occur – not just in the PD schools in Egypt, but within and between each participating institution.  As such, partnership development relates to all the sub-objectives - and all activities of the project (including ongoing dialogue between partners and PD schools) can contribute.
However, one of the most effective means of tracking partnership development will be the PCL Community Members Questionnaire (PME4) and the Institutional Improvement Plan (PME5) have not as yet been completed, so the emerging findings below have been drawn from the reflections on the full range of project activities. 

Key learning

Partners generally feel that the conditions that are needed for developing PCLs in PD schools are exactly the same for SUP4PCL partners, namely:
· developing a shared vision
· commitment to change/improvement
· mutual respect/trust
· equality of relationships within the community 
· all partners need to keep a focus on clarity of roles (particularly between institutions (Egyptian-European FoEs))
Challenges/Needs

As with the key learning, the challenges faced in building sustainable institutional partnerships are similar to those faced with building PCLs in the Egyptian PD Schools.  Participants noted that there often still a tendency towards hierarchical relationships in Egyptian FoEs, and that whilst the individuals directly involved in the SUP4PCL project teams are fully committed to applying the principles of PCLs in their own institutions, they were working in a wider environment that is not conducive to collaborative, non-hierarchical ways of working.

There was a sense of many participants have been unclear about the different roles in the project of the Egyptian and European partners, although this was less evident in monitoring and evaluation of the December workshops, so this may indicate that as the project moves into the second year, participants are beginning to feel more confident about roles.

As with so many other aspects of the project, restrictions on time and resources were also frequently cited as being limiting factors in developing PCLs within and between FoEs.




2.  School development (including leadership and change, coaching and mentoring, reflection and inquiry)
This themes of the project relates particularly to: 
· Sub-Objective 1 “Develop Professional Development Schools”;
· Sub-Objective 3 “Develop pedagogical leaders and mentors in the PD schools”; 
· Sub-Objective 4 “Develop new habits of mind such as reflection and journaling”; 
· Sub-Objective 5 “Develop Peer Communities of Learners at school and university levels of the main project.

Evaluations of FoE team members have reflected on workshops focused on Leadership and change, Mentoring and coaching and Reflective practice. The school visits have also given participants a range of actual models and exemplars of leadership, mentoring and reflection.
Key Learning
The most common learning points acknowledged by participants during the various project activities in the first year were: 
· a shared understanding of characteristics/types of leadership, including bridging the gap between theory and practice;
· “dimensions” of change in schools, including values and attitudes and how teachers can be supported during change;
· the importance of knowing and possessing the personal qualities for effective mentoring and coaching;
· how reflective practice can be developed, to suit the practitioners’ needs

These learning points have been achieved through the workshops and the October/November visits to European universities and PD schools that work with the universities – and seeing how theory can translate into practice has been key to increasing understanding of school-level development.  
Challenges/Needs

A number of challenges to increasing capacity for school-level development were identified. Many participants have noted challenges concerning time restrictions, workload, lack of resources and resistance within schools, from teachers, leaders and from the prevailing culture in the schools. A lack of trust in systems and structures has been frequently mentioned, and the cultural resistance to change has been attributed to this lack of trust. In some cases, a lack of support from school leaders has been cited as a challenge.
Individual evaluations included a number of suggestions for further work on the project, including: 
· Workshops with school leaders on change management;
· Developing a culture of teachers-as-researchers in schools so that sustainable models of school development can be achieved. This includes increasing teachers’ understanding of research and skills;
· Increasing understanding and valuing of and confidence in mentoring, coaching and reflective practice at all levels in schools

From the perspective of the European partners, it was noted that future working should include sharing what other European partners have covered, so there would be greater coherence for the sessions/ visits that are presented. 



3. Pedagogical development (including materials development, teacher learning and subject-specific developments)
This theme particularly relates to:
· Sub-Objective 3: “Develop pedagogical leaders and mentors in the PD schools”
· Sub-Objective 5 “Develop Peer Communities of Learners at school and university levels”.
· Sub-Objective 6: “Develop materials for school-based learning”

This aspect of the SUP4PCL project is at a much earlier stage, with a significant amount of work to be done in February/March 2018 on developing materials for use with teachers and customized for their professional development. The materials might incorporate contexts from STEAM, global citizenship or sustainable development as appropriate, and is linked to the sessions about developing STEM/STEAM and Blended Learning materials and elements of the school visits.
Key learning
Despite this work being the focus of the next phase of the project, evaluations of the workshops so far have shown that participants have identified some teacher professional development opportunities which could be transferred into their work with PD schools in Egypt. 
· Recognition of the potential for using specific pedagogical approaches to enhance teacher development, such as:
· project based learning
· inquiry based learning 
· thematic integration of subjects 
· The potential for using blended learning to provide a purpose for collaborative working and to create a focus for PCLs. 
It was also noted that Blended Learning could offer extra solutions for dealing with large numbers of students with limited time and space. An increase in knowledge and understanding about pedagogical approaches was acknowledged in some of the responses, so that the pedagogical inputs had been beneficial.
Challenges/Needs

Challenges which have been identified from the evaluations can be grouped into two general areas. Firstly, there are concerns that a lack of resources, time and support from senior leaders in Egyptian schools mean that European pedagogical ideas cannot be directly implemented, and there will be barriers to their introduction. In particular the one participant commented about a “Blended Learning” session that “lacks the applicability part which is needed when it comes to usage in the schools. It was merely theoretical.”  It was also believed that the teachers in the schools will also be sceptical that the ideas will be viable in Egyptian schools. Secondly, there are views that teachers will be sceptical about the value of Technology, and that in a pre-set curriculum, with high stakes assessment systems, approaches and contexts such as STEAM will not be valued sufficiently and therefore will not have attention given to them in schools. These barriers were often expressed in terms of frustration with the systems and limitations of the Egyptian context.
The evaluations received from the participants gave some indicators for further work.  In particular, many Egyptian participants requested exemplars and samples of the resources and approaches that were discussed, to be made available in video, web-based and written forms, so that participants could see the ideas in action – with a view to adapting these for use in the Egyptian settings, and used as the basis for new communities of practice. 
In response to this desire for more practical support, European partners have set up a Dropbox account to which they are adding examples for the Egyptian partners to access before the February workshops. 
However, the evaluations generally do reveal slightly different interpretations of the way the project should approach materials development, with European partners generally seeing their role to be more about enabling and supporting Egyptian partners to develop their own materials through a shared understanding of principles. 



4. Case Study Development

The Case Study development in the project depends upon the use of ethnographic research tools, an understanding of research ethics and data analysis; and forms the basis of the Needs Assessment. It therefore covers a broad range of the project sub-objectives as shown below:

· Sub-Objective 1 “Develop Professional Development Schools”;
· Sub-Objective 2 “Produce baseline needs assessment of PD schools”;
· Sub-Objective 3 “Produce baseline needs assessment of PD schools”; 
· Sub-Objective 5 “Develop Peer Communities of Learners at school and university levels of the main project.
· Sub-Objective 6 “Develop materials for school-based learning”;
· Sub-Objective 7 “Develop systems of assessment and quality assurance”.  


4.1 Ethnography

Comments for the purposes of the Monitoring and Evaluation are drawn from the April 2017, Needs Analysis workshops; the December 2017 Materials Development Workshops and the December 2017 Visit Collective Meeting at AUC in Cairo, Egypt.

Ethnography was selected as the research tool of choice for the project and has a significant role to play in the writing of the case studies.   The use of interviews, observations and analysis of school documents will allow rich, in depth data to be collected and enable a deep understanding of the school issues.  It is hoped that the ethnography approach will also help the FoEs to understand the leadership style, culture, power relations, resistance to change and how the project interventions might have an impact upon the schools. Closely linked to all these activities is the need for an awareness of the ethics surrounding the use of ethnographic tools and the importance of honesty and transparency when dealing with the PD schools and teacher practitioners. Quality assurance can only be secure when ethical procedures have been adopted and followed throughout the project and in all the communications and activities with the PD schools.

The central role of ethnography in the project has encouraged much thoughtful development among FoE staff, as evidenced in the April workshops and at the December Collective Meeting. It has also provided some of the most difficult challenges of the project for the FoEs. In terms of key learning the following points were evident in many of the evaluations. 

Key learning

· The use of multiple methods would provide rich data for the needs assessment and the case studies.
· There was a need for trust and respect between the collaborators
· It would allow FoEs to better understand the current situation in schools
· It was thought that such an approach would increase the confidence of teachers and possibly raise their status.


Challenges/Needs

The challenges and needs in relation to the use of ethnography were perceived as considerable and a key issue raised was the problem of time restriction for both FoEs and the PD teachers.  A second key concern was that the teachers would not see research as part of their role and not wish to take part in the research activities. Other aspects raised are:

· How to get ‘buy-in’ from school leaders
· The potential for conflict between FoE researchers/mentors
· The use of ethnography would be too ‘personal’

FoE members also considered that it would be a challenge to understand the school culture, the impact of different styles of leadership, and the process of change in the schools. 

4.2 Ethics

Ethical issues were discussed in the April workshops and at the December Collective Meeting as part of the discussion around ethnography. Sessions focussed upon the centrality of ethical issues when undertaking an ethnography and the need for researchers to be transparent and disclose that they are part of a research project. Emphasis was placed upon the way a consideration of ethics at every stage helps to ensure the integrity of the research. Participants demonstrated in their responses they had a strong understanding of this issue and key learning in this area concerned the need for honesty and that accuracy and objectivity were important for data integrity. Other aspects of key learning concerned the need for:

Key learning
· Informed consent
· Validity and reliability
· An understanding of legal issues linked to conducting research

Challenges/Needs

None of the participants identified any particular challenges or need requirements in relation to ethical issues.  It may be that such issues will emerge at a later stage in the project once the practicalities of considering ethical issues during the process of research become evident. 



4.3 Data analysis and Quality Assurance

Comments about data analysis and quality assurance (QA) are drawn only from the Needs Analysis Workshops in April 2017.  The October/November Coaching and Mentoring evaluation did not explicitly request a comment on data analysis and QA. All the comments that were provided in the Needs Analysis Workshops referred to the evaluation of the project and did not address the ongoing quality assurance framework that will need to be put in place if the project is to have sustainability. 

Key learning

Responses noted that it was important that all the project partners should have a shared understanding of the objectives and intended outcomes of the project.  Particular mention was made of ensuring the link between theory and practice was evident. Other points emphasised:

· Recording stories of successful practice and impact
· Use of simple qualitative forms to demonstrate the difference between ‘then’ and ‘now’
· That we should ensure we follow up on objectives to evaluate when/if they are achieved

Challenge/Needs

It is evident from the responses that data analysis including the analysis of qualitative questionnaires is an area that will need further development later in the project.  It was not possible at this early stage in the project to discuss strategies for data analysis in a meaningful and helpful way. When FoE have begun the process of data collection it will be beneficial to devote some sessions to the analysis of data for the Case Studies. 

Quality Assurance is often thought of as difficult to undertake but in its simplest form it requires only that the objectives set are met in full and that outcomes are demonstrably achieved. A major challenge for the partners is a lack of confidence in using the ethnographic tools for needs assessment in the PD schools as they have not previously undertaken this kind of task and are unfamiliar with ethnography.  There were also concerns that the different approaches to QA in Egypt and Europe might be a problem. 

The above concerns and difficulties will need to be solved by each FoE as they work with the PD schools. One way to address this issue might be for the FoEs to work together to design a sustainable quality assurance plan which takes account of the Egyptian context and the prevailing cultural issues for their ongoing work with the PD schools.  A possible model to address this issue and which was first presented at the 2nd Management Meeting in Leicester 2017, is offered below for guidance when addressing this task.





Quality Assurance (QA) of the project and a Proposed QA model for Sustainability
(first presented at the 2nd Management Meeting in Leicester 2017 and later developed for the Intermediate Report submitted by the University of Leicester team)

Quality in the Erasmus Project (SUP4PCL) School and University Partnership for Peer Communities of Learners is assured through a process of Monitoring and Evaluation that is carefully tracked throughout the life of the project. All the Project workshops and mobility visits are subject to Monitoring and Evaluation which consists of the completion of questionnaires, discussion with the participants and the completion of an Institution Improvement Plan during Year 2 and Year 3 of the Project. The project objectives set out below provide a means for measuring outcomes and appropriate performance indicators are indicated. Quality assurance needs to be embedded in every aspect of the project and the programme in schools and therefore indicators of progress have been included for all of the objectives.

Wider Objective:

Build the capacity of FoEs to enhance and modernize CPD in the Egyptian context.

Indicators of Progress relating to the wider objective are:

1. CPD events held in partnership schools
2. CPD over the time span of the project
3. Diverse forms of CPD events, to include technology enhanced CPD

School and workplace observations; interviews; reports; journals and audio-visual recordings will be used to measure these indicators. 

Specific Sub-Objectives of Project:

1. Faculties of Education (FOE) to develop Professional Development (PD) neighbouring schools
2. Produce baseline needs assessment of neighbouring schools
3. Develop FOE mentors, pedagogical leaders and mentors in PD schools through various coaching and observations
4. Develop new habits of mind such as reflection and journaling
5. Develop professional communities of learners (PCL) through school clusters and various levels of partnerships
6. Develop materials for school-based learning
7. Develop systems for assessment and quality assurance for Continuing Professional Development(CPD)



Indicators of progress for the specific sub-objectives are:

1. Egyptian FoE institutions adopt five PD schools
2. Protocols are signed for the FoE/school partnership
3. Fifteen base-line studies (case studies) are produced, one for each of the PD schools
4. Thirty FoE mentors are trained
5. Seventy-five master mentors are trained
6. Seventy-five PCLs are formed and functioning
7. School units for quality assurance are staffed and functioning

These indicators of progress to be measured through:

1. FoE and school visit reports
2. Copies of the signed protocols
3. Baseline documents and case studies produced
4. Mentors observed in operation
5. Reflection memoires, journals action plans and minutes of meetings
6. Observation and interviews with participants

University of Leicester role in the Quality Assurance of the Project (Work package 3)

The model for monitoring and evaluating the progress of the project and overall project management are linked to the performance indicators for the evaluation of activities throughout the project. The performance indicators for monitoring and evaluation (Work package 3) are:

1. Completion and submission of the project and evaluation forms after each of the project activities.
2. Completion of the PCL Community Member Surveys by individual Egyptian Faculty members, and the associated Institutional Improvement Plan during Year 2 and Year 3 of the project.  The precise timing for completion of these are currently provisional; a final decision will be made during the forthcoming Project Management Meeting (February 2018)
3. Regular interim Monitoring and Evaluation summary reports to annual Project Management Meetings
4. During the final 18 months of the project, monitoring and evaluation visits will be carried out by ULeic to the three Egyptian FoEs leading the case studies to review progress and ensure that the case studies continue to be appropriately focused on the project sub-objective and are developing sustainable systems of assessment and quality assurance for their work with the PD schools. The dates for these visits will be planned at the Third Management Meeting in February 2018.


A Possible QA Model for sustainability after the completion of the Project.

This model builds on the first project objective, to develop Professional Development (PD) neighbouring schools. If the PD schools are to be sustainable, each Egyptian FoE will need to develop their own QA model which will allow them to ensure the ongoing development of the PD schools and the achievement of the wider objective.

Quality Assurance applies to all the different components of the project (set out in table 3 below) and which could be drawn upon to continue to enhance the quality of the work of the FoE with the PD schools.

Table 3: Components of the Project
	European teams of academics
	Egyptian Faculties of Education
	Professional Development Schools
	Peer Communities of Learners
	Materials to support subject and professional teaching

	ULEIC; UL; NU; MLU

Work with FoEs to mentor and advise and mentor on the project activities, support with identifying needs and QA the work of the project. 
	ASU; HU; AU


Work with PD schools to identify the focus for development, and mentor schools on setting up PCLs.

Identify needs, develop case studies, curriculum materials, and QA the work of the PD schools and the teams of teachers. 
	PD schools working with a specific FoE identify a focus and teams of teachers who will work on that focus alongside the introduction of new curriculum materials.

PD schools consider practical needs and monitor/evaluate progress. 
	PCLs at different levels; FoEs; EU partners; schools, FoE and schools; FoE and EU partners
	STEAM, global citizenship, sustainable development, active learning mentoring and coaching.



Indicators that the wider objective is continuing to be met are:

1. The materials continue to be updated after the end of the project.
2. The PCLs are maintained within the schools and within the FoE.
3. The PD schools share an annual school development plan with FoEs. The plan should analyse curriculum requirements, set out aims and objectives in teaching and learning and review resources required for the forthcoming year.
4. Mentor skills are enhanced and developed
5. The mentor base is expanded through the training of new mentors

The diagram below indicates that for the purposes of assuring quality there is a need for common materials with a common structure and design if the project is to maintain an ongoing coherence across the activities of the PD schools. Of particular importance is the use of feedback at every stage to the Egyptian Faculties of Education.




Diagram 1:  Common Materials and Structure with Feedback at every Stage

Diagram 2: Common Design for Materials and Feedback to FoE

The second (above) and third diagrams (below) indicate the initial set up process and that feedback at every stage is essential to ensure quality across all the different activities. The activities in Diagram 3 should be continued after the initial set up and form the basis of shared ongoing discussion for the PCL in the school and FoE.




Diagram 3: PCL ongoing activity for sustainable development



As noted earlier, this proposed model is put forward as a way of encouraging reflection on the ways in which the initial project might be sustained and developed in the future. It could be useful to place a timeframe (of 1-3 years?) on the agreed QA model, after which it would be reviewed and potentially revised to ensure it continues to be ‘fit for purpose’ . Such a process of review and further development could ensure the long-term sustainability of the project and the continued development of CPD for teachers in Egyptian schools.
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Common Materials for use in PD Schools
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FoE and PD School carry out Needs Assessment to define need in realtion to: STEM, SEN, global citizenship, sustainable development, mentoring and coaching and pedagogical practice


FoE provide common advice to PD Schools on how to break down defined area of need in order to develop practice


FoE provide common advice to PD Schools on how to evaluate and assess the impact/output of the initiative to address the PD School need. PD Schools feedback to FoE so  that materials can continue to be developed and revised.
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