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	University Visited
	Ain Shams


	Dates of Visit

	11 June 2019


	Members of UoL team attending

	Prof Chris Wilkins

	Members of host FoE team attending

	xxxx

	Other attendees (EU partners, AUC)
	Xxx  (AUC) (first part of meeting)
Xxx and xxx (UL) second part of meeting - by Skype)

	Focus of visit (related to project sub-objectives)



	[bookmark: _GoBack]Report on progress towards Quality Plan:

Sub-Objective #3 (update on December 18 progress report + focus on ‘cluster schools’)
Sub-Objective #6 (update on December 18 progress report + focus on ‘cluster schools’)


	Sources of evidence










	· Meeting with ASU Lead team 
· Discussion of evidence of reflection in schools/changes in school policy? 
· Discussion of evidence of mentoring skills being developed
· Evidence of impact on teaching styles?
· PCL Surveys?
· Weekly School visit reports
· School policies/development planning
· Dissemination of mentor training materials 





	Progress on Sub-objective #3

	FoE to develop PD schools with PCL culture/practices

	Indicators of achievement

	15 PD schools operating with characteristics of PCL


	Achievement criteria
	· Shared values
· Mutual trust
· Collaborative/egalitarian climate
· Focus on reflection
· Policy/practice influenced by PCL culture


	Brief outline of evidence collected 
	· Meeting with ASU Lead team 
· Discussion of evidence of reflection in schools/changes in school policy
· Discussion of evidence of mentoring skills being developed
· examples of impact on pedagogic practice
· teachers’ use of online platform (sharing teaching materials/resources)
· PCL Surveys (closed and open/’narrative’) (not yet analysed)
· Weekly School visit reports (by FoE mentors)


	Overview of progress on sub-objective: (narrative summary of outcomes of site visit)
*specifically, reporting on progress since Baseline Assessment

	Update on case study data collection and analysis (relevant for all objectives)

1. Analysis of data held at time of Dec 18 field visit (e.g. PCL surveys) – what are the emergent findings of this?

A two-day workshop on qualitative data analysis took place in March 2019, led by members of the UL team), to support the ASU team in the next phase of the case study.  This workshop focused on modelling the process of analysis using the FoE case study data collected by UL.  This workshop was felt to be very useful for many reasons, but in particular for:
· Reinforcing the team’s shared understanding of the thematic framework for the case study (the 8 core features/characteristics of PCLs);
· Giving ‘hands-on’ experience of data analysis;
· Modelling a collaborative approach to data analysis;
· Strengthening relationships between the two FoE teams and individual relationships across the teams.

Analysis has not yet taken place, largely because of workload demands in recent months (exams, interruption for Ramadan holidays, etc.).  Some discussion was held about the timing; the team initially suggested that i would not be possible to start working on data analysis until after the exam/assessment period in the FoE had ended (in mid-July).  However, after discussion it was agreed that this would not give sufficient time to complete analysis and report writing – especially as UL colleagues would find it difficult to offer sustained support during their vacation period (mid-July-August). 

AGREED ACTION (with named responsibility)

i. Each of the mentor teams (attached to 5 Lead schools) will arrange a Skype meeting with their designated UL link within the next week (by 20 June) (ASU mentors and UL team)
ii. ASU to organise a detailed audit of data collected (types of data + numbers of each category of data) (ASU Leads)
iii. UL team to send the following supporting materials to ASU (by 20 June) (UL team)
· Thematic coding framework and outline report structure (resending – previously sent in April)
· Draft methods section (focusing on FoE case study) to guide drafting of school case study
· ASU team to commit to weekly analysis/writing activity to work towards a finished draft report by end August (ASU team)

2. Further data collection - PCL survey was going to be administered again towards the end of the data collection period – has this happened yet?  

The ‘closed’ PCL survey has been administered several times now (between 4-5 times).  Some lack of clarity about exactly how many participants had actually completed these – ASU team will check this to include in the full data audit

These have not been analysed as yet – it was agreed that this analysis could be completed now since the survey will not be administered again, and as a closed survey, analysis will be a relatively straightforward process.

3. ‘Open’ (narrative) survey – this was discussed in December 18; it was with schools but FoE team waiting to ask for completion until teachers felt more comfortable.  Has this actually happened and what are findings?

ASU team reported that this survey had been completed twice (again no precise figures on how many individuals have participated in this process). As with the ‘closed’ survey, this figure will be clarified by the ASU team as part of their data audit – and analysis will take place alongside the wider analysis of qualitative data, using the agreed thematic coding framework.

4. Data analysis of school visit reports/teachers’ journals – what progress with this?

As already noted, data analysis has not yet been started (on schools case study – the UL team noted that progress is being made on FoE case study data analysis*)

This was an opportunity, however, for teams to revisit discussions from December about the wide range of data that had been collected, e.g.
· Weekly reports completed by FoE mentors on their visits to PD schools (these visits had continued to take place up until the beginning of Ramadan (early May)
· Reports from schools outlining their activities in relationship to developing PCL culture and practice (ASU team to audit and report number of these reports)
· NB: It was suggested that both of these types of reports are likely to provide vital data, particularly in developing illustrative vignettes to include in the schools case study
· Some FoE mentors keep a reflective journal (varies in frequency, but likely to be sufficient to provide data to complement the more factual reporting on activities/progress in the Weekly Reports
· A number of workshops, focusing on different aspects of PCL development, have taken place in schools (approx. 5? In each school + 5? in FoE).  Some workshops led by schools.   FoE Mentors have reflections on these that will also be useful in developing the case study report
· FoE mentors have interviewed student teachers undertaking practicum in the PD schools.  This data will be particularly useful if it reveals early indicators of enhanced mentoring skills of school mentors
· Relationships with Cairo Directorate – a direct consequence of this project has been the signing of a Memorandum of Understanding between the ASU Faculty of Education and the Cairo Educational Directorate.  This is highly significant and strong evidence of the potential for sustainability of project outcomes (a launch event, involving presentations by teachers on their practitioner research, was held in March 2019). 

*this point will be followed up in separate Skype meeting between UL and UoL teams

Specific questions relating to objective #3: How is FoE team is supporting development of PCL culture/practices in schools – note progress in each of the 5 clusters (1 Lead + 2 ‘cluster’ schools)?

Prompt questions:

1. What changes are in evidence in schools?
· Shared reflective practice?
· How are clusters operating as PCL (relationships between schools)?

Cluster mentors brought in for workshops on PCL in FoE, and in three of the cluster groups in particular this was already having an impact according to the FoE mentors.  A number of illustrations of this were shared, for instance:

Some mentors were visiting other schools to share experiences and offer support (visits taking place in both directions – from ‘Lead’ to cluster schools and vice versa).  ASU will review FoE visit reports and activity reports from Lead Schools to provide more systematic evidence to inform case study

· Update on ‘intervention’ with the 2 Lead Schools where PCL was less well-developed?

One of these lead schools in now progressing well, and broadly working at the level of the other three lead schools, although still requiring an enhanced level of support.  The fifth school, although making some progress, is still not at a level when it is feasible for it to provide support for the wider cluster
· The potential for one or more of the other lead schools to provide ‘school-to-school’ support was discussed and will be followed up by ASU

1. Impact of PCL culture?
· Is there evidence of institutional culture being influenced by PCL?
There were a number of anecdotal reports of how school practice and culture was changing.  Particular note was made of the ways in which prior resistance of teachers to share their practice with colleagues (particularly with teachers from other schools) was breaking down.  An example of this was an Arabic teacher (in a Lead School) who worked with maths teacher to produce video for cross-curricular lessons.  A number of other examples were reported.
· It was noted that it might be useful to look at usage tracking data for the online portal to get a clearer sense of the wider impact of these form of sharing good practice

2. What barriers have been encountered to developing a PCL culture (individual schools and across clusters? 
· What evidence is there of these?
· What are key ‘change agents’ (school and FoE) doing to try and overcome these)?

Not surprisingly, the key barriers to change reported in December (such as lack of time/workload demands, and a lack of formal incentives for teachers to engage in PCL activities) were still prevalent.
  
However, strong relationships had been developed by the FoE mentors and this was starting to have an impact.  FoE mentors noted that the crucial starting point – and the most effective way of developing these relationships – was listening to teachers.  They reported that this was because in the Egyptian context, teachers generally felt that their voice was not heard, and their professionality was not widely respected.  Simply having a member of the FoE, with the high status they carry, visit them in schools and listen to their perspectives was a significant breakthrough.

3. What has the FoE learned about PCL culture/practices by working with the schools?

Mentors also noted the importance of social relationships.  Schools where the relationships of mutual trust and respect were strongest were those where FoE mentors had built good personal relationships as well as professional ones
· Some discussion of where data supporting this might be found – perhaps interviews, or FoE mentor reflections?



	Agreed current Level of Achievement* 
0 = no progress
5 = objective fully met
	Currently 4 (for three of the Lead Schools) and 2.5 for the remaining two schools 

(Level in December 2018 was 3 and 1.5 respectively

NB: This is based on discussion of data held by the team but will need to be substantiated by systematic analysis of this data


*to be discussed and agreed by Case Study FoE teams and UoL

	Progress on Sub-objective #6

	Develop school mentors in PD schools

	Indicators of achievement

	25 mentors trained 
(5 in each Lead School) 


	Achievement criteria
	· Mentor skills are enhanced and developed
· Reports and surveys evidence coaching and mentoring techniques in practice in schools
· School mentors train new mentors in schools
· Teaching materials are effectively and sustainably disseminated to teachers in schools
· Establishment of sustainable clusters of PD schools

	Brief outline of evidence collected 
	

	Overview of progress on sub-objective: (narrative summary of outcomes of site visit)
*specifically, reporting on progress since Baseline Assessment

	(see above section for review of progress with data collection)

Prompt questions

1. What data from school mentors have been collected? 
· What does your data analysis reveal about understanding/ skills/ practice?

Although data analysis has not been carried out as yet, it is clear that a significant amount of data has been collected.  Much of this is noted above (FoE mentor school visit reports and reflective diaries, activity reports from schools, PCL surveys).  Anecdotally, FoE mentors reported many examples that suggest an increase in both the quality and quantity of mentoring activities – certainly in the Lead Schools, and beginning to emerge in cluster schools.

Examples included cooperative lessons, shared practice across subject teams and in a few cases between schools. Lead Schools are organising workshops for the cluster (either to take place in Lead Schools or the FoE?)

One mentor noted that teachers’ language was starting to evolve – “They talk about ‘we’ instead of ‘I’….”

2. How have schools been supported by the FoE in developing school mentors?
· How is this being ‘rolled out’ in cluster schools?
· What does your data tell you about the coaching and mentoring techniques are being used? 
· How has support from the FoE been differentiated to acknowledge different levels of progress in schools?

As noted in previous section, two of the five Lead Schools were delayed in engagement, and so not surprisingly were further behind in developing PCL culture and practice.  Since December 2018, additional support (more frequent visits from FoE mentor, etc.) had been in place and one of these lead schools is now progressing well.  The remaining school is still at a relatively low level, so the cluster roll-out has not started in this case.  Some discussion was held about how other, more ‘advanced’, PD Lead Schools might be able to offer peer support for this school (perhaps taking on supporting additional cluster schools)

3. What barriers have there been to developing school mentors?
· Source of evidence in your data for these?
· How are ‘change agents’ in schools and FoE challenging these barriers?

As reported in December 2018, initially there was a strong resistance to change – many teachers were unwilling to listen, either to FoE mentors or to each other.  Workshops have changed this, especially when ‘powerful community leaders’ lead change (meaning key individuals in school – relatively senior (but not necessarily principals) and respected as colleagues)

4. How have teaching materials been disseminated?
· Have the mentors had a role in this? If so, how has this evident in your case study data?

Some examples were related (reported in the Section above), but ASU team will analyse metadata from project platform to try to provide clearer evidence of the extent to which this dissemination is having an impact


	Agreed current Level of Achievement* 
0 = no progress
5 = objective fully met
	Lack of systematic data analysis means it is difficult to accurately judge progress against this objective.  Currently, a cautious judgement would be of an overall level 3 for the three more ‘advanced’ Lead Schools and 2 for the remaining two schools.  

This would suggest progress has been made since December 2018, when level of progress was judged to be 1 overall.   

However, it is probable that the real rate of progress in schools is considerably higher in this, but it will only be possible to be confident of this when data analysis has been completed.

This meeting concluded that it would be advisable for the FoE team to focus their efforts now on data analysis rather than data collection.  Further data collection would not be appropriate since the volume of data already held would take considerable time and effort to analysis, and would be likely to be sufficient for the purposes of this case study



*to be discussed and agreed by Case Study FoE teams and UoL
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