


[image: ]                                                [image: ]


School and University Partnership for 
Peer Communities of Learners
Project number: 
 573660-EPP-1-2016-1-EG-EPPKA2-CBHE-JP (2016-2516/001-001)

Project Monitoring and Evaluation 
UoL site visit report (PME10)









	University Visited
	Alexandria

	Dates of Visit
	16-17 June 2019

	Members of UoL team attending
	Andy Atkins

	Members of host FoE team attending

	Xxxxxx

	Other attendees (EU partners, AUC)
	

	Focus of visit (related to project sub-objectives)

	Report on progress towards Quality Plan
Sub-objective 3
Sub-objective 6
Sub-objective 7

	Sources of evidence


	Sub-Objective #3 Development of PCL culture/practices in PD schools
· Meeting with AU Lead team 
· Discussion of evidence of reflection in schools/changes in school policy?
· Baseline assessment data
· PCL Surveys
· Weekly School visit reports
Sub-Objective #6 Develop school mentors in PD schools
· Meeting with AU Lead team 
· Discussion of evidence of mentoring skills being developed
· Evidence of impact on teaching styles?
· PCL Surveys
· Weekly School visit reports
· School policies/development planning
Dissemination of mentor training materials?

Sub-Objective #7 Develop systems for assessment and QA in PCLs
· Meeting with AU Lead team 
· Discussion of learning from case studies so far
· Review of instruments from a QA and evaluation perspective
· Reflection on relationships between FoEs and schools
· PCL Surveys
· Weekly School visit reports






	Progress on Sub-objective #3

	FoE to develop PD schools with PCL culture/practices

	Indicators of achievement

	15 PD schools operating with characteristics of PCL


	Achievement criteria
	· Shared values
· Mutual trust
· Collaborative/egalitarian climate
· Focus on reflection
· Policy/practice influenced by PCL culture


	Brief outline of evidence collected (for example): 
· Meeting with AU Lead team
· Discussion of evidence of reflection in schools/changes in school policy?
· Baseline assessment data
· PCL Surveys
· Weekly School visit reports

	Discussion with AU team

Online questionnaires (20 questions, mixture of closed and open responses, in electronic format as a Google form) to teachers had a good response rate (helped by lots of chasing via WhatsApp group). 46 teachers responded (not just mentors), with responses from all 5 PD schools. [see presentation by xxx organised under 4 headings: shared values, decision making, support and challenges plus reflections on mentorship and PCL working]

Case study findings from xxxx in collaboration with UoN

The WhatsApp group pages contributed to by FoE and teachers

School visit reports from the FoE team

Records of PCL meetings occurring in PD schools 

	Overview of progress on sub-objective: (narrative summary of outcomes of site visit)
*specifically, reporting on progress since Baseline Assessment

	Feedback from 5 PD schools
Feedback from the teachers of the 5 PD schools shows that teachers value the PCL working and that it has an impact on their practice and teaching (see slide 10) and has supported their professional development. The PCL culture is overwhelmingly seen as enabling positive change. The WhatsApp group pages are populated with teachers’ teaching ideas, which are shared freely to promote good practice. This is a culture shift towards collaborative working. There is clear evidence of the growth of PCL working in the 5 PD schools since the baseline assessment.

Barriers to PCL working are acknowledged by teachers and are evidenced in responses to questions XX in the presentation

Reflections and reflective practice in schools is encouraged through regular records of PCL meetings.

The project and preparing for the M&E visit has caused FoE colleagues to reflect on working with schools. They realise that progress must be gradual and patience is needed to work with schools. Empathy is needed with teachers’ issues, and teachers now look to FoE for help with problems and as positive role models. FoE colleagues recognise the workload pressures, the lack of autonomy and low empowerment for teachers and strive to make progress to develop PCL practices within these constraints. They also recognise that teachers are eager to develop and learn. However PCL practices cannot be imposed on teachers, and they have to engage willingly because a commitment of time and work is needed to make a successful PCL and create a PCL ethos and culture. 

In terms of policy changes in response to PCL working, this might not be being done officially, but there is evidence from schools that projects are being run using PCL principles.
The FoE could consider if there is any variation in the PCLs in the PD Schools, reasons for any differences and any lessons to be learned from this.

Feedback about the Cluster schools
The Directorate have not allowed PD schools to visit cluster schools and vice versa. To overcome this, the FoE have created a computer lab space in the University where cluster schools and PD schools can meet together on a regular basis, in meetings facilitated by the FoE. A total of 14 meetings (Saturdays during 17 Nov- 22 Dec and then 23 Feb- 13 April; voluntarily attended during teachers’ own time) for all 5 clusters have been held (one absence by one cluster on one occasion). Clusters may send different people from meeting to meeting. The meetings dealt with Introductions to PCL principles and sharing concepts initially, and later covered ICT, the Egypt knowledge bank and Action Research projects. Reports on these meetings are written collaboratively by FoE, which record attendance, participation and who leads activities. There have been presentations of representative work and sharing of good practice at these meetings, by PD schools and by cluster schools. PCL practices and mentorship are modelled by the FoE and PD schools to the cluster schools. At these meetings there is evidence of PD schools influencing the practice of the cluster schools through mentoring.

Having a dedicated space for these meetings and an area for PCL working has greatly helped initiating and running these meetings. This has good implications for maintaining and ensuring the sustainability of the clusters. 

Universally recognised barriers to the success of the forming of PCLs and their effective working is teachers’ workload and lack of time.

The questionnaire used on the PD schools will be given to the cluster schools in the future once they have been introduced to PCL working for an appropriate period of time. This will be analysed as above and themes identified.

A further series of 12 meetings are planned for summer 2019 to develop the cluster working further.

In the long-term, a teachers’ conference could be planned

Case Study 1
General picture: 5 PD schools are being used for the data collection for the AUC case study. These are all state schools and some of them are language schools. Preliminary data has been obtained for the case study and coding themes are starting to be identified, with the help of Uni of Northampton [see paper by xxxx]. Further analysis is needed. But initial findings show that:

· Leadership in the schools can be an enabler, where it is supportive or a barrier where it is autocratic.
· PCLs have worked better in schools where teachers have been working collaboratively and are prepared to share their knowledge, experiences and resources. They have a value of “sharing”.
· PCLs are successful where there is a less of a fear of risk-taking and it is ok to make mistakes

There are barriers to PCL working when:
· The rigid curriculum structures stifles innovation and interactive teaching. (In comparison, the FoE has curricular autonomy and independence from a statutory curriculum, and therefore is more empowered to change. PCLs are facilitated where there can be innovation, creative solutions to problems and adaptability).
· A competitive culture between schools takes precedence over collaboration
· Exam pressures dominate
· Schools have to manage rigid and stringent parental expectations

Clustering will be reported on after the project, and data is currently being collected. This is using a questionnaire which is being refined and will be used again at the end of summer



	Agreed current Level of Achievement* 
0 = no progress
5 = objective fully met
	For the 5 lead schools already established – 4+

For the cluster schools, they are still developing and more evidence for their PCL working will be obtained through the questionnaire - 3

[Dec 2018 
For the 5 lead schools already established = 4 
Cluster schools progress = too early to say]





	Progress on Sub-objective #6
	Develop school mentors in PD schools

	Indicators of achievement

	25 mentors trained 
(5 in each Lead School) 

	Achievement criteria
	· Mentor skills are enhanced and developed
· Reports and surveys evidence coaching and mentoring techniques in practice in schools
· School mentors train new mentors in schools
· Teaching materials are effectively and sustainably disseminated to teachers in schools
· Establishment of sustainable clusters of PD schools

	Brief outline of evidence collected (for example): 
· Questionnaire (PCS2)/interview data 
· PCL surveys (PCS3)
· Reflective journals (PCS4)
· Weekly school visit reports (PCS5)
· School policy documents and development plans
· Meetings with FoE mentors and project leads
· Meetings with school colleagues?
	Discussion with AU colleagues

There is a “mentorship” question in the questionnaire constructed in AU. This will be interrogated further with interviews / focus group

Reflection notes from workshops, which have been done systematically (Saturdays during 17 Nov- 22 Dec and then 23 Feb- 13 April, another series after summer and which will be focussing again and modelling mentorship).

Presentation by xxxx which covers the FoE monitoring happening in the cluster schools

	Overview of progress on sub-objective: (narrative summary of outcomes of site visit)
*specifically, reporting on progress since Baseline Assessment

	There is clear development of mentoring practices from a baseline where there was little/no understanding of mentoring, to an increasing understanding of what mentoring is. Development of mentoring practices have been supported through modelling and role play, and further support for teachers from the FoE. There were some examples of informal practice initially [see presentation]

To enable schools to work together, a workshop programme for PD and cluster schools has been delivered on Saturdays during 17 Nov- 22 Dec and then 23 Feb- 13 April with another series after summer. The workshop programme is delivering quality training and systematic reflection on this will generate further information. There were dedicated sessions about mentorship in February and summer sessions, which have addressed misconceptions and developed understanding. Mentors have taken teaching materials and used them to disseminate practice and resources in cluster schools. Attendance at these workshops has been very good, with only one cluster missing one session. Not all mentors attend every time and attendance by each cluster might be through different teachers in the series of workshops, so there could be issues about continuity, but teachers within a cluster can discuss material from the workshops together. Through using the AU lab facility, all schools and mentors have had access to the online resources.  

Mentorship, dissemination of materials and clustering are sustained by 
1 use of the lab facility at AU, by providing space and resources, for cluster group working. Sometimes this has been done by as a whole group, sometimes by a smaller group from a particular cluster
2 supportive leadership of schools (some schools have visited each other)
3 Networks and connections. The WhatsApp group has been very active (e.g. when chasing responses to the teachers questionnaire). Also use of Facebook and Google Docs.
4 interest in the schools for starting Action Research projects, which could be written up 

FoE is monitoring the development of mentoring in cluster schools through observation at the weekly workshops. This is recorded in workshop reports.

Other schools are wanting to join the project, having heard good reports. The FoE are aware this take time to happen (but less time than the initial 5 schools). However it is hoped that if the Directorate etc are invited to and attend the AUC Conference (and possible showcase event in AU) then further clustering and working with schools will be facilitated.

Certificates have been / will be issued to participants of workshops and schools in appreciation of and to value their participation.  

There is one particular case study where a PD school is significantly influencing practice in another school through mentoring. Evidence for this is clear on the WhatsApp group (in Arabic).

The questionnaire used on the PD schools will be given to the cluster schools in the future once they have been introduced to PCL working for an appropriate period of time. This will be analysed as above and themes identified.

New mentors in clusters who have been trained by the existing school mentors
School 1 - 6
School 2 - 4
School 3 - 5
School 4 - 5
School 5 - 5

There are aspirations to sustain cluster working beyond the term of the project. This could be through an (annual?) teachers conference held at the AU, ongoing Action Research projects with teachers and subsequent publications and a website for sharing good practice. The ongoing use of the lab facility in AU will be key for sustaining the cluster working.


	Agreed current Level of Achievement* 
0 = no progress
5 = objective fully met
	
In terms of skills, techniques and materials - 4
There are more models for mentoring and support for mentoring in place.

In terms of training more mentors, there is very good progress through the series of workshops. Some mentors have been replaced in some schools and there is some variability in mentoring. Overall – 4

Sustainability of clusters and mentoring – 3
A huge constraint is the fact that schools can not visit each other, but there is clear communication and interaction online.

[Dec 2018
In terms of skills, techniques and materials 3 – some progress 
In terms of training new mentors through the clusters 1 – too early to see real evidence of change
Looking at the values of mentoring is not part of this assessment, but it would be a strength (4+)]



*to be discussed and agreed by Case Study FoE teams and UoL


	Progress on Sub-objective #7

	Develop systems for assessment and QA in PCLs

	Indicators of achievement

	Case studies are used to support further PCL development

	Achievement criteria
	· New instruments developed and refined for assessment and QA in FoEs
· Emergent design of QA and evaluation contributes to end of project report
· Focus on reflection in relationships between FoEs and schools
Policy/practice influenced by PCL culture

	Brief outline of evidence collected (for example): 
· Discussion of learning from case studies so far
· Review of instruments from a QA and evaluation perspective
· Reflection on relationships between FoEs and schools
· PCL surveys (PCS3)
· Weekly school visit reports (PCS5)
· Meetings with FoE mentors and project leads

	Some rich evidence will emerge from the Case Study

The evidence from the questionnaire discussed in #3 is monitoring PCLs in the 5 PD schools and will be used in the cluster schools.

The evidence from the FoE PCL questionnaire 

The monitoring of the clusters

Workshop reports which are being complied systematically

	Overview of progress on sub-objective: (narrative summary of outcomes of site visit)
*specifically, reporting on progress since Baseline Assessment

	Initial discussions around this subobjective established the following:

1 Assessment and QA must focus on the key values and enablers coming from the current working, namely inclusivity, commitment, leadership, trust, non-restrictive hierarchical working. These could be assessed by encouraging teachers to engage with reflective writing about PCL working and by observing the interactions within functioning PCLs in schools (e.g. whether the working is top-down or collaborative within the group, whether contributions are genuinely shared, how at ease they are sharing ideas etc.). Patterns of contributions at meetings could be analysed. Views of other stakeholders could be obtained.

2 Assessment and QA could explore the Egyptian context(s). QA methods need to be sensitive to wariness in schools about “being reported on”.

3 Assessment and QA could evaluate what techniques are effective in including and recruiting teachers to PCLs and ultimately look at changes to school policy

4 Assessment and QA could look at mentorship and coaching in an Egyptian context  

In discussions with xxxx and the team, opportunities for QA and monitoring were identified and awareness of potential assessment and QA activities was increased. Tools for documenting progress for the project in schools should be used systematically. This will require planning now for the progress to be sustained. There is a commitment in the team to keep the PCLs and mentoring going beyond the lifetime of the project, building on the good practice that has been initiated. Systems such as the WhatsApp group could be maintained for developing schools, PCLs and mentoring, with monitoring by the FoE. There was an acknowledgement that building trust was a key part of maintaining progress, and there had been very good progress made on building trust so far, using the expertise and connections of the team. 

Emergent practice
xxxx‘s analysis of the FoE questionnaires is internal QA. What role/ work has enabled this to happen? This should be captured and articulated as a QA practice that other PCLs could use. 

[bookmark: _GoBack]Xxx has been developing a shortened reflective journal for use with teachers, which could be used as a QA instrument in schools. This has been trialled.

Visit records and reflective journals could be analysed for their potential as QA instruments

Further work
Findings from this project’s Case studies could be used to support and develop PCLs in other schools. If models of working, conclusions, solutions to problems and enabling structures are identified in the case studies, these could be transferred, with adaptations if necessary, to new PCL groups. This will have an impact on the legacy of the project.

FoEs could reflect on how they could perform roles as potential QA and assessors of PCLs in schools, by reflecting on the QA done of their own PCL. This will have an impact on the sustainability of the project. There is potential for Action Research and other research projects to be done with possible resulting publications, including using qualitative and mixed methods approaches.


	Agreed current Level of Achievement* 
0 = no progress
5 = objective fully met
	
Progress so far - 3
This is partly dependent on the outcomes from the case study
Understanding of the necessary processes is in evidence. Their implementation is the next step to progress and develop.

NB This sub-objective will be revisited after the summer. This initial discussion is to start the process of reflecting on systems for assessment and QA in PCLs


*to be discussed and agreed by Case Study FoE teams and UoL
4
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